

	“It is crucial that everyone works together in the best interests of the child to make the transition as smooth as possible.” 
-Working with the revised EY Foundation stage. Julian Grenier

	Dingley’s Promise - Early Years Inclusion Programme - Dingley's Promise
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	Schools
	Settings

	September

	Keeping lines of communication open to see how the children have settled in school.

School to raise with setting any children that may need extra support. 

· Signpost parents throughout the year to their local Children’s Centre for all groups (All groups support key skills for school readiness)
	Keeping lines of communication open to see how the children have settled in school.

Setting to share strategies with school to support identified children. 

· Signpost parents throughout the year to their local Children’s Centre for all groups (All groups support key skills for school readiness)

	October

	Liaise with the settings to review transitions for current cohort focusing upon strengths and challenges to inform planning. 

Attend Autumn EY Partnership meeting with school SenCo.

	Liaise with the school to review transitions for current cohort focusing upon strengths and challenges to inform planning.

Attend Autumn EY Partnership meeting with setting SenCo.


	November

	Schools to promote their open days with all settings. 

Have you updated your website for prospective parents? eg. schools tours, meet the staff
	Settings to promote School open days with parents. 

Settings to share with parents that the application process for school starters has opened- Please check yearly dates.


	December

	Have you invited the local pre-school children to your nativity?
	Remind parents about the school application process and deadline date. 

	January

	Start to gather information about next reception cohort. 
	Setting to share general information about current children for a September start. Focus upon strengths and discuss ideas to support next steps.



	February

	Start to gather information about next reception cohort. 



Attend Spring EY Partnership meeting with school SenCo.

	Setting to share general information about current children for a September start. Focus upon strengths and discuss ideas to support next steps.

Attend Spring EY Partnership meeting with setting SenCo.


	March

	Start to gather information about next reception cohort. 



School begin to consider how they will provide bespoke support for identified children.

Promote Early Years Alliance sessions ‘Moving On Up’ for parents in their local Children Centre. 













Start to plan with all settings opportunities across the next term for children to visit the school and for early years staff to visit children in their setting. Plan for a minimum of 3 sessions for families to visit the school

Plan what information will be shared with new parents in the summer term. This updated information to be shared on school website.

	Setting to share general information about current children for a September start. Focus upon strengths and discuss ideas to support next steps.

Begin to identify children who might need bespoke transition support. (Including discussions with other professionals eg. WTT and EYST)

Plan School Readiness sessions with preschool based on strengths and identified needs of key skills to support with transitions and share with new teachers. (see RSGT Intentions and Ideas resource)


[bookmark: _MON_1748778302][bookmark: _MON_1748778344]                                            

Promote Early Years Alliance sessions ‘Moving On Up’ for parents in their local Children Centre. 
. 
Start to plan with schools opportunities across the next term for children to visit the school.


	April

	Continue to plan with all settings opportunities across the next term for children to visit the school and for early years staff to visit children in their setting. 

	
Start delivery of School Readiness sessions – share focus with parents along with ideas of how to support at home. (see RSGT Intentions and Ideas resource for ideas)


	May

	School to meet with settings and parents to develop bespoke transition plan for identified children.


Gather pre-school information about the children starting in September. Eg sending a transition plan or ‘All about me’ format.
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Start to make contact with all pre-school providers for the children starting in September. (if not already done) 

Start visits to pre-school children- consider the different environments to visit eg setting or home visits.


                 

Start to welcome new parents into the school by organising different events eg- information evenings, phone calls, information packs.

Attend Summer EY Partnership meeting with school SenCo.

	Setting to contact EYST to facilitate a meeting to develop a bespoke transition plan for any identified children inviting the parents, setting and school. 

Setting to complete a transition plan or ‘All about me’ with the children and send back to school.


          
Setting to confirm school places with parents and begin to make contact with schools (if not already done). 

                  



Settings to promote school induction events.



Attend Summer EY Partnership meeting with school SenCo.


	June

	Continue with preschool visits. 

Continue to gather information about the September cohort. 

Continue to welcome new parents into the school.

School to attend a preschool review meeting if applicable. 

	Continue with school visits.

Continue to share strengths and next steps of the September cohort, including resources, good practice that is working well and assessment data.


	July 

	Continue with preschool visits.
	Continue with school visits.

	August

	
	For children accessing a stretched offer to continue with school readiness activities in the setting. 
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RSGT Audit.docx
		Early Years Setting Audit for a

'Communication Friendly Environment'



		This tool can be used to reflect on aspects of your Early Years setting and the practitioners' role within it.

The "Enabling environment" section looks at aspects of the learning environment that support the development of children's speech, language and communication. It can be used to identify the strengths and needs of your setting and provide a starting point for discussion and change.

The "practitioner" section focuses on the practitioner's approach to supporting communication. It can be used either as a self-reflective tool or as a focus for peer observation to heighten practitioner's awareness of practice that encourages speech, language and communication development.

Having used the tool, an action plan can be devised at the end of your Ready, Steady, Go to School sessions to identify strengths and areas for development. Further training needs can also be identified and included.



		Name of person completing this audit:

Supporting EYST:



		Date:



		Enabling environment



		Points to consider

		Current position and areas of strength

		Points to develop



		

		Never

		Some-

times

		Often

		All the time

		Strengths

		



		Resources



		Materials and resources are easily accessible and clearly labelled with a picture or symbol

		

		

		

		

		

		



		The resources are linked to children's interests and reflects their varying stages of development.  They provide opportunities to develop and extend play

		

		

		

		

		

		



		There are open ended resources available to spark children's imagination and curiosity.

		

		

		

		

		

		



		The learning environment

		

		



		There is sufficient space for children to sit and move comfortably

		

		

		

		

		

		



		There are quiet, well-defined areas for individuals and small groups

		

		

		

		

		

		



		Background noise is minimal (e.g. radio, TV should not be on all day)

		

		

		

		

		

		



		There are areas within the setting where visual distractions are minimised

		

		

		

		

		

		



		There are a variety of spaces both inside and outside

		

		

		

		

		

		



		Quiet areas are available for story time that are less visually distracting

		

		

		

		

		

		



		The positioning of the activities has been considered in relation to the noise level they create





		

		

		

		

		

		



		Visual supports and displays

		

		



		Routines, instructions or changes are supported with objects, pictures or photographs that include the children.

		

		

		

		

		

		



		Visual timetables are at child height and used throughout the day.

		

		

		

		

		

		



		Displays support learning and are relevant to the children.

		

		

		

		

		

		



		Where possible, displays are at child height.

		

		

		

		

		

		



		Pictures of staff are on display.

		

		

		

		

		

		



		Displays include visual prompts alongside writing.

		

		

		

		

		

		



		Routines

		

		



		Favourite stories are read and reread to children

		

		

		

		

		

		



		Daily routines are supported visually.

		

		

		

		

		

		



		Children are explicitly taught how to listen and supported with visual prompts.

		

		

		

		

		

		



		There are opportunities for children to work in small groups and one to one with adults, at different tasks and at an appropriate level.

		

		

		

		

		

		



		There are times throughout the day to say rhymes and sing songs with groups and individuals.

		

		

		

		

		

		



		Stories are carefully selected to reflect the language needs and development of the current cohort.

		

		

		

		

		

		



		School readiness – Key Skills to provide opportunities for:

		

		



		Children feel confident when left at school knowing that a familiar adult will collect them at the end of the school day.

		

		

		

		

		

		



		Children can try to independently undress and dress themselves and unfasten and fasten their shoes.

		

		

		

		

		

		



		Children can use the toilet with increasing independence.

		

		

		

		

		

		



		Children can ask an adult for help when they need it and follow a simple instruction.

		

		

		

		

		

		



		Children can make new friends and play co-operatively with them.

		

		

		

		

		

		



		Children can use a knife and fork, with increasing skill, to feed themselves.

		

		

		

		

		

		



		Children can listen to short stories and join in with familiar nursery rhymes.

		

		

		

		

		

		



		Children can recognise their own name when someone calls them or it is written down.

		

		

		

		

		

		



		Children are starting to become familiar with key staff members at their new school and know their Class Teachers name (show photos, set up a Zoom/Teams call) school to arrange an outdoor event

		

		

		

		

		

		



		Children become familiar with new school routines (visual timetable, video walk through of school, photos, dressing up in new school uniform if possible)

		

		

		

		

		

		



		Practitioners…….



		Points to consider

		Current position and areas of strength

		Points to develop



		

		Never

		Some-

times

		Often

		All the time

		Strengths

		



		Have knowledge of language development.

		

		

		

		

		

		



		Know the needs and language levels of each of the children and the best ways to communicate with them.

		

		

		

		

		

		



		encourage independence and self confidence

		

		

		

		

		

		



		Give children strategies to say when they don’t understand.

		

		

		

		

		

		



		position themselves where they can easily make eye-contact

		

		

		

		

		

		



		tune into child's focus and models language to support

		

		

		

		

		

		



		watch and see what the children do first before intervening

		

		

		

		

		

		



		join in with the children’s play inside and out

		

		

		

		

		

		



		facilitate shared play and turn taking where age appropriate

		

		

		

		

		

		



		use a range of nonverbal communication, including gesture and facial expression

		

		

		

		

		

		



		use a range of visuals e.g. real objects, photographs or pictures

		

		

		

		

		

		



		gain children's attention before speaking

		

		

		

		

		

		



		vary the voice to make it interesting for children

		

		

		

		

		

		



		give children time to respond e.g. "Ten second rule"

respond positively to children’s communication attempts, including non-verbal communication

		

		

		

		

		

		



		uses more comments than questions/ instructions

		

		

		

		

		

		



		comment on the child’s actions e.g. "You've made a lovely red train!"

		

		

		

		

		

		



		use language matched to the child’s language level e.g. shorter sentences

		

		

		

		

		

		



		give specific praise to support speaking and listening e.g. Fantastic! Good listening

		

		

		

		

		

		



		encourage turn-taking in conversation

		

		

		

		

		

		



		Model language and appropriate communication behaviour, including taking turns in conversations.

		

		

		

		

		

		



		Support language development by expanding on their talk (Child: ‘Tractor’ Practitioner: ‘Big, red tractor’) and modelling the correct language (Child: ‘I goed beach’ Practitioner: ‘Oh lovely, you went to the beach’).

		

		

		

		

		

		



		use simple repetitive language during everyday activities

		

		

		

		

		

		



		give opportunities for children to ask their own questions

		

		

		

		

		

		



		use open ended questions that invite

		

		

		

		

		

		



		conversation and encourage reasoning rather than yes/no answers

		

		

		

		

		

		



		break complex sentences, including instructions, down to manageable chunks

		

		

		

		

		

		



		actively support children in solving their problems and disputes

		

		

		

		

		

		



		give opportunities for children to use their first language

		

		

		

		

		

		



		make time throughout each day to say rhymes as well as sing with individuals and groups of children

		

		

		

		

		

		



		generally support songs and stories with actions, objects or puppets

		

		

		

		

		

		



		link children's spoken language with written language
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Ready Steady go to School – Support Resources



		Intention 

		Implementation

Enabling Environment

		Implementation

Role of Adult

		Home Learning

		Impact



		

'I can feel confident when left at school knowing that a familiar adult will collect me at the end of the school day'













































		Children’s interests are used to inform planning and reflected through the provision and opportunities

Invite children to bring in items as comforters to help them settle

Provide simple and meaningful visual timetables

Photos/albums of children and their families

		Know your children and build positive relationships with them and their families

Talk to parents/carers about what children are looking forward to/worried about

Prepare children for what will be happening each day. Use talk times and a visual timetable to support.

Find pictures to make a visual timetable

Share stories about starting school. BBC iPlayer - Topsy and Tim - Series 2: 29. First Day

The Worrysaurus by Rachel Bright, illustrated by Chris Chatterton I Read aloud I Books about emotion - YouTube

Topsy and Tim Start School - Read Aloud - YouTube



		Prepare your child for what will be happening each day. Talk to your child using simple language like ‘Now’ and ‘Next’ 

Use photo books/albums to support with new routines

Share stories about starting school. BBC iPlayer - Topsy and Tim - Series 2: 29. First Day

The Worrysaurus by Rachel Bright, illustrated by Chris Chatterton I Read aloud I Books about emotion - YouTube

Topsy and Tim Start School - Read Aloud - YouTube



Always explain that you will come back at home time, when you say Goodbye.



https://www.bbc.co.uk/bitesize/collections/starting-primary-school/1 



		I am learning to cope with feeling sad when my parent/carer leaves me. 

I feel safe and secure with my key person to show my emotions

I am becoming more confident interacting with new people



		I can ask for help and recognise my achievements.



I am supported to build resilience

		Plan opportunities for children to develop problem solving strategies

Encourage children to make their own choices throughout the day

Ensure resources can be accessed independently by children for self-selection



		Build strong relationships

Encourage children to problem solve

Help children to cope with changes

Praise  children when they ‘have a go’

		Building resilience in your child - BBC Bitesize





Resilience Development Pack: 7 days, Many Ways | Nasen



		I can work through some problems on my own

I can ask for help when I need it

I can take healthy risks

I can cope with change





		'I can use the toilet with increasing independence'







		Books about using the potty or toilet

Visuals/real objects to communicate needing the toilet e.g. phots/potty

Dressing up opportunities to practice fastening/ unfastening and taking clothes on and off

		Talk to parents/carers about the toileting routine at home and share what you do in setting.  

Agree a consistent plan to support toileting between setting and home

Put together story sacks/chatterboxes/borrow bags to promote conversations about toileting. 

Home - ERIC - information and resources to help with potty training and children's bowel and bladder conditions.

		Contact the Health Visitor or speak to your local Children’s centre

Talk to your child when you feel they are ready about potty/toilet training

Talk to your child’s setting about what you doat home and what they do in the setting

Agree a consistent plan

Praise your child’s efforts no matter how small

Share books about potty training/toileting



Home - ERIC- information and resources to help with potty training and children's bowel and bladder conditions.



One Step At A Time | Continence Foundation of Australia (four steps process which is being used by the HV’s in Lincolnshire and as well as the continence team.) This guidance is for parents. 

		I am beginning to show you that I am ready to use the potty

I am becoming more and more independent and enjoy being 

given resources and activities that I can use by myself.

I am becoming more and more independent in looking after myself. I can brush my teeth and wash and dry my hands thoroughly



		

'I can try to independently undress and dress myself and unfasten and fasten my shoes'



		

School Uniform in Role Play area

Dressing dolls – with a variety of fastenings

Dressing up – with a variety of fastenings

Independence when going outside/coming in – taking off/putting on coats and footwear

		



Adults modelling with their own coats/footwear

Finding opportunities in everyday situations e.g. helping with zips, taking shoes on and off, aprons.

Encouraging children to help peers e.g. with aprons, shoes, coats etc…



		

Join your local children’s centre

Opportunities for children to dress and undress themselves. Start small e.g. just their socks then build up.  

Use timers/set challenges

Dressing/undressing dolls/teddies



Using the ‘backward chaining’ method. E.g. helping them put their shoes on and adult supports fastening their Velcro etc. 

The success is that they feel good when they can do a small part of the routine. (there’s success in the process)



First move document

: First move :: Lincolnshire Children's Therapy Services (lincolnshirechildrenstherapyservices.nhs.uk)

 For support with strategies to develop self-care skills and independence. 



How to help your child make friends at school - BBC Bitesize – specific for support with making friends. 



		

I can put my coat on and take it off in the 

morning and at playtime

I can put on/take off my shoes for PE

I can get changed for PE independently

I can fasten and unfasten buttons, velcro and zips





		'I can make new friends and play co-operatively with them'

		Opportunities and resources to encourage interactions and communication

Games linked to children’s interests

Open ended resources so children can create their own play and games

Timers to support with turn taking

Resources to support sharing e.g. just 3 glue sticks out to promote sharing.

		Be a play partner modelling and supporting how to play cooperatively, waiting your turn, listening to others ideas and sharing your own.

Praising and commenting when children show kindness and friendship to one another.

		 Games and ideas to support social interactions:

Social communication and autism :: Lincolnshire Children's Therapy Services (lincolnshirechildrenstherapyservices.nhs.uk)



		I am learning how to make friends with other children.

I like to play with other children, and I can build on the ideas in our play.

When playing with my friends, I can find ways to solve conflicts, e.g. I know that we can’t all be Spider-Man in the 

game, and I can suggest other ideas.



		'I can use a knife and fork, with increasing skill, to feed myself'



		Resources for children to role play with

Different tools and materials for children to explore e.g. cutting, ripping scrunching, string, play dough tools, scissors 

		Opportunities for children to help with snack time/mealtimes e.g. self-serving, chopping/spreading

Regular baking and cooking activities

		Let me help get snack or lunch ready 

and learn to pour my own drink.

Let me feed try and feed myself

Let me use one-handed tools like peelers 

and knives.

Give me lots of different things to 

grasp, hold, squeeze, and explore, 

like finger paint, playdough, spoons, 

brushes, shells.



Early years :: Lincolnshire Children's Therapy Services (lincolnshirechildrenstherapyservices.nhs.uk)



Fizzy Leaflets - East Kent Hospitals University NHS Foundation Trust (ekhuft.nhs.uk) this is great for fine motor development 



Using a Spoon Information Sheet | NHS GGC

This is a fabulous website to look at find support for all areas of school/life readiness!

		I am becoming more and more independent. This means I can 

sometimes get frustrated when I want to do something by 

myself.

I can use my fine motor skills to do up buttons, zips 

and to pour myself a drink

I am keen to be independent. Especially around 

dressing and feeding myself

I am beginning to eat independently, and I am 

learning to use a knife and fork



		'I can ask an adult for help when I need it and follow a simple instruction'



		Use visuals to support instructions given for children to follow e.g., photos of how to wash your hands, where to put your coats etc..



		Build positive, nurturing relationships with children.

Encourage children to ask for help if they need

Praise children when they do ask for help

Keep language simple and appropriate for the children you are giving instructions to.

Listen and wait for me to speak or communicate with a sound or a look first. Repeat and build on what I say by adding one or two words. 

When you talk to me, give me time – 10 

seconds helps me understand and think 

of a reply

		Talk to your child in your home language

Join your local children’s centre

Listen and wait for me to speak or communicate with a sound or a look 

first. Repeat and build on what I say by adding one or two words. 

Give me simple instructions to follow.  Say them slowly and clearly.

When you talk to me, give me time – 10 

seconds helps me understand and think 

of a reply.





		

I can listen and respond to a simple instruction

I am learning to use words and actions to let you know how I 

am feeling.

I can understand questions and instructions that are more 

complicated and have two parts, like: “Please get your coat 

and wait at the door.”

I like to be given responsibility and to help with jobs like 

washing up my plate after a snack.





		'I can recognise my name when someone calls me or it is written down'



		Children’s names are displayed with photos to support in meaningful contexts around the setting e.g., coat peg, self- registration, snack table/placemats, on photographs and children’s work.

		Children’s names used to gain attention when speaking to a child.

Children are encouraged to recognise them names for a variety of reasons e.g., self-registration, snack times, labelling work etc..

		Use my name to gain my attention when you talk to me.

Encourage me to recognise letters in my name when we are looking through a book or outside e.g.in a shop or on as street sign

		I can understand single words such as ‘my name’, ‘cup’, ‘milk’, ‘daddy’ when they are used in meaningful situations

I like to listen to you when you talk, but I can find it hard to pay attention when I see something interesting.

I am interested in familiar print. I notice the first letter of my name, bus or door numbers and logos



I can make marks on my picture for my name.



		'I can listen to short stories and join in with familiar nursery rhymes'



		Resources to support role play/storytelling, including small world play and dressing up, linked to children’s interests.

Variety of print to encourage reading and listening including cookbooks/magazines and nonfiction books

Story sacks

Borrow bags to go home

Song bag/baskets

Chatterboxes/talking tubs

Music system

Instruments

Reading materials in all areas of provision

Community Book lending library

Books to reflect languages spoken

Quiet/cosy spaces to share stories









		Visit your local library

Opportunities to share books throughout the day

Book

Oral story telling including time for children to talk about an experience or create their own stories

Model asking questions and ask open ended questions e.g. I wonder what will happen next..?









		Share stories and sing songs with your child in their home language

Join your local library

Join your local children’s centre

Make stories up as you are walking or driving

		I enjoy singing, music and toys that make sounds.

I enjoy joining in with songs and rhymes. I copy sounds, rhythms, tunes and tempo.

I love to share books with you. 

I like to look at and respond to the pictures and words in the book

I like to repeat words and phrases from my favourite stories. 

I like to talk about books. 

I share my ideas and ask questions. 

 I like to use props to act out familiar stories.

I understand five important things about print: 

 print has meaning;  print can have different purposes;  we read English text from left to right and from top to bottom;  the names of the different parts of a book; we read pages in story books one at a time.
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Asking-the-Right-Questions-1.pdf
Asking the right questions

questions to support the gathering of information for a One Page Profile

The family

What makes me special?

What do you know about my family, their situation, my wider family, support networks,
values?

What do they want me to gain from my time in nursery? What are my family concerned
about?

Who else is involved in my life? (Significant others/ Professionals)

The child

What are my strengths?
What is important to me?

Physical development

How am | using my gross and fine motor skills? (Dressing/undressing/mobility/handling
toys)

How do | move around?

What are my feeding needs?

Social Interaction (PSE)

How do | interact with others around me?

How do | interact with my peers? Am | aware of them? Do | react to them?
How do | respond to familiar/unfamiliar adults?

How do | initiate social interaction?

Play/ Cognition

How am | showing interest in/engaging with play opportunities?
What are my favourite play activities?

How do | problem solve?

When is my play purposeful?

What is my level of concentration?

When is my play flexible? How do | cope with interruptions?
When do | share my play experiences with others?

When do | play alongside my peers or chose another area to play?

Communication

How am | communicating? How do | indicate choice? (verbally/non-verbally/gestures/eye
gaze/vocalisations)

When do | seek to initiate communication or when do | simply respond to others?

How do | initiate?

Taken from A Celebratory Approach to SEND Assessment in the Early Years www.pengreen.org
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Initial-Home-Visit-Pen-Green (1).pdf
pen centre kingswood

for children and their families

Children’s Centre and Community Nursery

Initial Home Visit

Who are the important people in my life? Who lives in my house?@

How do | like to be comfortede What are the names of our family petse

Page 1





@) Pen centre kKingswood

for children and their families

Things | do regularly
Play - what | enjoy doind

Family Language Hopes and Aspirations

C | Sto>
Page 2

Children’s Centre and Community Nursery
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